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Abstract: This research investigated the errors made by students in recount text 
writing. In this study, researcher applied descriptive study as the form of research. 
There were 28 students involved in this research. The research showed that the 
students made 498 errors in various kinds. Students made several generic structural 
errors in recount text. The researcher had identified and found that the students had 
made errors in orientation and events in recount text writing. It was also found that 
there were 333 errors in grammar. The students had made 58 errors in sentence 
structure, 115 errors in tenses, 68 errors in pronoun, and 92 errors in preposition. In 
mechanics, the students made 159 errors. There were 64 errors in punctuation, 76 
errors in capitalization and 19 errors in spelling. It was concluded that the most 
frequent error was the error in tense. The research also revealed that the students 
made errors because of both interlingual and intralingual transfer.  
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Abstrak: Penelitian ini bertujuan untuk mengetahui kesalahan-kesalahan bahasa 
dalam menulis teks recount. Dalam penelitian ini, peneliti menerapkan bentuk 
penelitian descriptive. Terdapat 28 delapan siswa yang dilibatkan dalam penelitian 
ini. Hasil penelitian ini menunjukkan bahwa siswa membuat kesalahan berbahasa 
sebanyak 498 kali dengan berbagai jenis kesalahan. Siswa membuat kesalahan 
dalam generic structure pada bagian orientation dan events. Penelitian juga 
menunjukkan bahwa terdapat 333 kesalahan dalam grammar pada tulisan siswa. 
Peneliti menemukan 58 kesalahan pada sentence structure, 115 pada tense, 68 pada 
pronoun dan 92 pada preposition. Sementara itu, dalam mecanics, siswa membuat 
159 kesalahan dimana ditemukan 64 kesalahan pada punctuation, 76 kesalahan 
pada capitalization dan 19 kesalahan pada spelling. Dari jumlah tersebut, dapat 
disimpulkan bahwa kesalahan pada tense adalah jenis kesalahan yang paling 
banyak terjadi dalam penulisan teks recount. Selain itu, penelitian ini juga 
menemukan bahwa kesalahan siswa dipengaruhi oleh interlingual dan intralingual. 
Kata Kunci : Analysis Kesalahan, Penulisan Text Recount 
 
s a communicative skill, writing needs to be considered as an important part 
of English. By writing, learners deliver information or ideas while they are 
communicating to the others. When learners are writing, they express their feelings 
and thoughts through written language in which they transfer them into words as a 
language product. In the other words, it can be said that writing is an activity of 
producing written products. Therefore, writing becomes a fundamental skill of 
language production. 
Foreign language learners may make mistakes and errors in their learning 




from his/her mother tongue to make errors. Lightbown and Spada (2006) says that 
errors can be assumed as the result of transfer from learners’ first language. For 
Indonesian learners, they have Indonesian grammar influence which may affect 
their language production. Because of the structural difference between these two 
languages, grammatical errors may occur on their writing. However, it can be 
avoided that errors are problems in language communication. According to Dulay 
(1982:47), “Errors are the weaknesses of learning spoken and written language 
which turns the rule of standard language”. Therefore, errors are unacceptable due 
to the consideration of them as failure in language communication. 
Errors are systematic and different levels of learners make different errors. 
For that reason, an effort of describing the learners’ error is needed to give a picture 
of the feature of the language which is causing the learners’ problem in their 
writing. An analysis on error can be conducted to provide explanation of the errors. 
“Error analysis is described as a set of procedures for identifying, describing and 
explaining learners’ errors” (Ellis and Barkhuizen, 2005:51). Error analysis can be 
done on both spoken and written language. Error analysis on written language has 
often been used by researchers to see the aspects of language students make errors 
in their writing. 
Furthermore the students, teacher and also researcher will take benefits of 
having an analysis on error. An error analysis is important to be conducted due to 
some of advantages. Firstly, error analysis helps students in learning English. 
Secondly, error analysis enriches the knowledge of linguistic study. According to 
Jordan (2004:205), error analysis was important because it provides comparison 
between the errors the L2 learner made in producing the target language and the 
target language form itself. The deep understanding about linguistics will be 
acquired in this error analysis. For teacher, an analysis on error is helpful to the 
teaching and learning process in the classroom. Dorgan (2005) says that error 
analysis enables teachers to find out the sources of errors and take protections 
towards them. This analysis provides supporting data to help finding teaching 
techniques, methods, or media that the teacher can use in classroom. As the result, 
those data will give feedbacks for improvement of English teaching and learning. 
From the researcher’s initial when interviewing a junior high school 
teacher, it was found that many students often produce incorrect form in writing. 
They might still find difficulties in constructing their writing in recount text. They 
are not able to make appropriate language production. Based on this observation, 
there was indication that the students made errors. 
For reasons above, the researcher was interested to conduct an error 
analysis on the students to detect the errors made in their recount text writing. The 
researcher tried to find out if there is any error in their writing. It is important to be 
analyzed to minimize their errors in writing and to see the difficulties they have. 
Therefore, the use of writing analysis helps the researcher to detect the students’ 
errors. 
The researcher analyzed the students’ errors in the recount text referring 
to the error analysis steps by Gass and Selinker (2008:103). The researcher 
specified the errors analyzed in this study which were the usage of generic structure 
of recount text, grammar (sentence structure, tenses, pronouns and prepositions) 
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and mechanics (capitalization, punctuation and spelling). The researcher attempted 
to describe the errors made by students when they use these language features in 
recount text writing. Besides, the sources of errors were also investigated in this 
research to find out why the student made those errors in their writing. 
From the background, the researcher intended to know (1) what errors 
made by the students in their recount text writing and (2) what sources of errors the 
student have causing their errors in writing. This study focused on investigating the 
student’s errors in writing. The students’ writing was analyzed in terms of the 




It is important to choose an appropriate method it is used to achieve the 
goals of the research itself. According to Cohen et. al. (2000), research is a method 
that systematically provides answers to the questions. The researcher used 
descriptive method to describe the types of errors in constructing a recount text 
made by the Ninth Grade Students of SMPN 7 Pontianak. It is also appropriate to 
use this method to describe the types of errors. 
It is essential to describe the researcher’s finding data. Of course, the 
appropriate technique should occur concerning with the tool and technique of 
collecting data. In relation to problem formulations, technique of data analysis 
presented some analysis to find out the result of this research. Therefore, according 
to Gass and Selinker’s (2008:103), the following analysis had been done by the 
researcher concerning to the problem formulation. 
Firstly, the researcher collected the data by giving the students writing text. 
The students were asked to write a recount text. Then, the researcher identified the 
errors by underlying the errors the students made. The researcher had to 
differentiate between errors and mistakes made by students in their written text. The 
students were asked to make a correction by themselves. If they can do self-
correction, it means that they make mistakes. On the other hand, if they cannot 
correct it, it means that they make errors. They researcher took the errors only based 
on grammatical errors discussed as the data to be analyzed in this research. 
The next step continued with description of the error. In the description, 
the errors were grouped into generic structure, grammar, and mechanics. They are 
divided into several categories. 
Table 1 
Classification of Errors 
 
Generic Structure Orientation 
Events 
Reorientation 










The researcher transferred and classified the errors into tables. After 
transferring and classifying the errors, the researcher reconstructed the errors served 
in the table. The researcher also provided correct form of writing the students made. 
After explaining the error, researcher evaluated the errors made by the students. The 
researcher calculated the frequency of each errors occur in the students’ writing. 
This data was tabulated in table and chart.  
After tabulating the frequency of errors, the researcher tried to find out 
why the students make errors in their writing. The source of errors was divided into 
two types, the interlingual and intralingual transfer (Brown, 2007). Additionally, 
according to Richards in Heydari and Baghgeri (2012:1584), the intralingual 
transfer was categorized into four which are overgeneralization, incomplete 
application of rules, false hypothesis, and ignorance of rule restrictions. This data 
was analyzed based on the students’ writing. 
For additional data, the researcher tried to find out the students’ 
understanding about the language features being analyzed by having an interview. 
Considering that not all students could understand the interview, the research had a 
few students available for that. After having the interview, the researcher discussed 
the result of the data collected from the study. 
After analyzing the data, the result was evaluated. The researcher gave 
discussion to describe the research result. The discussion provided evaluation and 
suggestion related to the problems that the students have in their writing. 
 
FINDINGS AND DISCUSSION 
Findings 
After collecting data, the researcher had identified, classified and 
explained the errors in the students’ recount text writing. Firstly, the researcher 
identified the errors on the generic structure of recount text. This identification was 
based on the paragraphs the students made. Secondly, the researcher identified the 
grammatical and mechanical errors. These data were identified based on sentences 
containing errors and were served in form of a table. The researcher classified these 
errors based on the grammatical and mechanical types of error. Then, the researcher 
reconstructed the students’ writing and provided alternative correct writing. Based 





















Frequency of Mechanical Errors 
 
 
The students had made 498 errors in generic structure, grammar, and 
mechanics. We can see that errors of orientation and events occurred in the students’ 
writing. There are 4 errors of orientation and 2 errors of events meanwhile there is 
no error found in part of reorientation. It also showed that the students had made 
333 grammatical errors in their recount text writing. The errors in grammar are 











































































There are 58 errors of sentence structure, 115 errors of tense, 68 errors of pronoun, 
and 92 errors of preposition. Accordingly, the errors of tense are the most frequent 
errors made by the students in grammar. In mechanics, the students had made 159 
errors in their writing. There are 64 errors of punctuation, 76 errors of capitalization, 
and 19 errors of spelling. Therefore, the errors of capitalization are the most 
frequent errors in mechanics. Based on all these data, we can conclude that the most 
frequent errors in the students’ recount text writing are the errors in tense. The 
following figures show the frequency of the errors. 
 
Discussion 
The researcher has a more detailed view about the errors found in the 
students’ recount text writing. According to the data finding, the students make 
error in generic structure of recount text. A number of students made errors in 
constructing orientation and events. The students tended to mix the orientation and 
events in their writing. For example, student 2 and 3 made error in part of 
orientation and reorientation. Another student, student 12 made errors in part of 
orientation. 
The students also made grammatical (sentence structure, tense, pronoun, 
and preposition) and mechanical errors (punctuation, capitalization and spelling). 
After having calculation, it was found that the most frequent errors are the errors in 
using tense. The following examples are according to the type of grammatical and 
mechanical errors occurred in the students’ writing. 
1. Errors in Sentence Structure 
a. We so happy.  
b. This holiday so memorable.  
c. That is the happily experience when i at 7th grade.  
d. when I child, I’m visit to Bali..  
e. And also play a game that was there.  
Based on these sentences, the students made many grammatical errors 
referring to the sentence structure. In sentence a, the student made an omission of 
verb of the sentence. The sentence has no verb to link the subject. There should be 
verb “be” which is “were” in order to make it complete as a correct sentence. The 
similar patterns of error also happen to the same sentence b, c, and d. In these 
sentences, there are missing verbs. There should be “was” after the subject of each 
sentence. In sentence e, the student omitted the subject. It becomes an incorrect 
sentence because the sentence has no subject. It can be assumed from the sentence 
that the student might want to write, “And we also played a game that was there”. 
In conclusion, the students tended to omit some the sentence components and 
produced incorrect sentences because of that. 
2. Errors in Tense 
a. The firework is beautiful.  
b. I am very happy.  
c. I swim with my nephew.  
d. After that I go home.  
e. I learn and play “Play Station” in my home.  
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In these sentences, the students made many grammatical errors referring 
to the usage of tense. In sentence a and b, the students used present form of linking 
verbs (is and am). In recount text, the tense used must be in past form. In past form, 
the linking verb must be was or were. Meanwhile, in sentence d, e, and f, the 
students also used present form of action verbs (swim, go, learn and play). In order 
to make it correct, the verb form should be “swam”, “went”, “learned” and 
“played”. 
3. Errors in Pronoun 
a. I very happy with traveler this.  
b. Our go home in the afternoon.  
c. Our stay at home aunt.  
d. This is Sinka Zoo, aquarium, longing nature, and beach.  
Based on the examples, the students made several errors in using pronoun 
in a sentence. The student misplaced the pronoun in sentence a. As a demonstrative 
pronoun, the pronoun “this” should come before the noun. In sentence b, the 
pronoun “our” is not applicable to be used as the subject. The word “our” show 
possession as it is a possessive pronoun. Meanwhile, the pronoun must act as 
subject in this sentence which needs to be “we”. The same pattern of incorrect 
grammar happens to sentence c where the student used pronoun “our” as the subject 
of the sentence. In sentence d, student also used incorrect pronoun which is “this”. 
As demonstrative pronoun, “this” is used for singular form. However, in this 
sentence, the pronoun as the subject must be in plural form. It can be concluded that 
the students substituted or misused the pronouns in these sentences. 
4. Errors in Preposition 
a. The incident take place on Peniti.  
b. At the morning, we goes to museum by bus.  
c. I arrived at the main building 06.30 am.  
d. We went to there in afternoon.  
Based on these sentences, there are several patterns of errors made by the 
students in using preposition. In sentence a and b, the students misused the 
preposition. They used incorrect prepositions which are not applicable. According 
to the correct grammar, the preposition used in this sentence is “in”. In sentence c, 
the students omitted the preposition. It doesn’t have a preposition, in this case, to 
show the time. The preposition “at” must be added before “06.30 am.”  In contrast, 
in sentence d, the student created unnecessary preposition. They have addition of 
preposition of “to” which is not appropriate. In conclusion, the students misused, 
omitted, and added incorrect preposition in the sentences they made. 
5. Errors in Punctuation 
a. in the afternoon we went to home.  
b. while travelling I saw a beautiful view.  
c. after that we go to the beach, zoo, and many place.  
d. Last week, i spend at home to learn and play “Play Station” 
e. At Tanjung Bajau I visited some place,  
According to these sentences, some students made mechanical errors in 
writing. They tended to ignore the importance of using correct punctuation. In 
sentence a, b, and c, the students made errors in punctuation. They did not use a 
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comma to separate dependent and independent clauses in those sentences. In 
sentence d, the student made errors in punctuation where he/she did not put a period 
at the end of the sentence. Lastly in sentence e, the student had two punctuation 
errors. He/she omitted the use of comma to combine the clauses and added a wrong 
punctuation at the end of the sentence. 
6. Capitalization 
a. there are trees and hills along the way.  
b. in the journey, I see the mountain range.  
c. after eating, we went to bed.  
d. after that, we came home in the evening.  
e. Last week, I spent my vacation in yogyakarta.  
Based on those sentences, the students also made mechanical errors in 
capitalization. In sentence a and b, the students made errors in capitalization where 
they used lowercase letter at the beginning of the sentence. In English writing rules, 
the first letter in a sentence should be capital letter. The same errors also occurred 
in sentence c and d where the students do not begin the sentences with capital letter. 
In addition, another student made an error when writing a name of city in sentence 
e. In this sentence, the name of city was not written with first capital letter. 
According to the rules, it should begin with a capital letter. 
7. Spelling 
a. On the new years eve 2014, my family and I selebrate it by watching the 
firework in the town.  
b. We took picture of the beautiful scanery there.  
c. while travelling I saw a beutiful view.  
d. I had prepared evrything before we went to Jogja.  
e. Three mounths ago, my family and I vacation to the Bangka Belitung.  
Based these texts, the students also made mechanical errors in spelling. 
The students tended to change, remove, and add wrong letter in their word that it 
made them incorrect in spelling. In sentence a and b, the student use replace letters 
with wrong letters, in this case “selebrate” and “scanery”. In sentence c and d, the 
students omitted letter where must appear (“beautiful” and “everything”). In 
contrast, the student made addition in his/her word (“mounths”). Therefore, it 
became misspelling. 
There two sources of errors as stated by Brown (2007), interligual transfer 
and intralingual transfer. After analyzing the students’ error, the researcher had 
found that the students’ errors are caused by both interlingual and intralingual 
transfer. 
1. Interlingual Transfer 
Interlingual transfer errors are errors which are caused by the influence of 
first language of the students. Based on the data analyzed, the researcher found 
several sentences which contain errors because of the influence of Indonesian 
structure. For example, student 12 wrote, “This holiday so memorable.” In this 
sentence, the structure is influenced by Indonesian grammar where not all sentence 
need verb. Meanwhile, in English, there should be verb. This sentence must be 
“This holiday was so memorable.” Another example of interlingual transfer was 
written by student 6. He wrote “We so happy.” This sentence has similar structure 
9 
 
to the first example. There is a missing verb in this sentence which is “be”. Then 
the sentence must be, “We were so happy.”  It can be inferred that the interlingual 
transfer takes influences to the students writing. 
2. Intralingual Transfer 
According to Richard in Hasyim (2002), interlingual transfer as source of 
error is divided into four which are overgeneralization, incomplete application of 
rules, false hypothesis, and ignorance of rule restrictions. Based on the analysis of 
students’ writing, the researcher had found that all type of interlingual transfer took 
influence in the students’ recount text writing. 
a. Overgeneralization 
Overgeneralization generally involves the creation of one deviant structure in 
place of two regular structures. The researcher found that the students created a 
language form applied in the other context in which it should be applied in that 
context. According to the interview, the researcher found that the students have 
already learnt all the language features. They may overgeneralize the usage of some 
language features. This overgeneralization can be also seen from the sentences they 
made. For example, the students overgeneralize to combine the verb “be” with the 
other verb and overgeneralize to put suffix “-ed” on irregular verb. These are several 
examples: 
1) .... I am goed study tour with my friends.  
2) After that, in the afternoon I learn and readed books.  
b. Incomplete application of rule restriction 
Incomplete application of rule restriction happens when the students 
cannot fully construct their sentences. Based on the interview, the students have 
learnt the language features, but they cannot create a full structure of the sentence. 
In this case, the researcher found that some students were confused in using 
language features. This makes them producing wrong sentence structure. For 
example, they still found difficulties in defining verb in a sentence. These are some 
examples of some sentences with incomplete application of rule restriction. 
1) I enjoyed holiday.  
2) Over there many historical goods.  
c. False hypothesis 
False hypothesis happens because of the poor gradation of students’ 
understanding. Based on the interview, even though the students have learnt in the 
class, they do not fully understand how to use language features where then they 
make incorrect target language. In this research, the researcher found some students 
having trouble with misunderstanding in using verbs. These are several examples 
of errors with false hypothesis. 
1) When I child, I am visit to Bali.  
2) We to stay the night house my grandmother.  
d. Ignorance of rule restriction 
Ignorance of rule restriction happens when the students apply the language 
features where it is not applicable. According to the interview, the students have 
already learnt about the language features, but in their sentences, they applied 
inappropriate language features. For example, in this research, the researcher found 
10 
 
that many students use simple present tense in their recount text writing. These are 
several examples of errors with ignorance of rule restriction. 
1) The firework is beautiful.  
2) I swim with my nephew.  
In conclusion, errors occurred in the students recount text writing in the 
use of language features. Errors in generic structure of recount text, grammar, and 
mechanics happened to the students’ writing. The students could not perform their 
writing according to the accuracy of grammatical components which are required 
in the written recount text. They had difficulties in producing their sentences into 
the target language. Furthermore, the influence of Indonesian structure affected the 
students’ writing. Overgeneralization, incomplete application of rule, false 
hypothesis and ignorance of rule restriction were also the causes of the errors which 
occurred in the students writing. It can be concluded that the students made errors 
and it was caused by both interlingual and intralingual transfer. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
From all the findings and discussions above, it can be concluded that the 
most frequent errors are the errors in using tense. The students have made errors in 
orientation, events, sentence structure, tense, pronoun, preposition, punctuation, 
capitalization and spelling. In addition, there are two main sources of error occurred 
in the students’ writing such as interlingual transfer and intralingual transfer. 
Intralingual transfer errors in students’ writing were caused by overgeneralization, 
incomplete application of rule, false hypothesis, and ignorance of rule restriction. 
 
Suggestions 
In order to reduce the errors of tense which becomes the most frequent 
type of grammatical error made by students in recount text writing, the teacher 
should provide more activities and exercises about the use past tense which is 
related to the action verb, linking verb, and auxiliary verb. The teacher should also 
give more experience to the students to practice their writing. By having more 
experience to practice, the students become familiar with verb form, tenses, and 
other language features that are required in oral recount. Furthermore, the teacher 
should use several strategies that can engage students’ attention and stimulate their 
motivation to learn and the teacher can use running dictation strategy to stimulate 
and motivate student mainly to write, the students can also actively read, listen, and 
speak. Other strategies are group discussion, using picture or audio visual media to 
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